Quality Improvement Plan for
2022
Service name
Westport Preschool

Service approval number
SE - 00011116

Acknowledgement of Country
We acknowledge the Kaurna
people as the traditional custodians of the lands and waters where our
centre is located and recognise their continuing connection to country.
We pay our respects to Elders past and present, and extend that respect
to all Aboriginal peoples.

Click to upload logo

Context
Service Context
Westport Preschool is a school-based preschool and is attached to Westport Primary School located in Semaphore Park, western suburbs of
South Australia. Westport Preschool is part of the Le Fevre Peninsula partnership and our main feeder school is Westport Primary School. Our
sessions provide for eligible preschool children to attend two full days a week and an extra half day every fortnight. Three year old Aboriginal
children and children under the Guardianship of the Minister may attend up to 2 full days a week. On Tuesday afternoon and Friday afternoon
we cater for a group of Occasional Care children, aged from three years. Early-entry, for children with additional needs, may be made
available in the term or two before school where site capacity and staffing permits. Pre-entry sessions will be negotiated, where possible, in
Term 4 for eligible children.
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Context
Statement of Philosophy

Enter your site philosophy in the box below, or alternatively attach as an additional
document via the Comment option under the Tools tab

At Westport Preschool we place the child at the centre of everything we do. We create a warm and nurturing atmosphere by being responsive to all
children and their families. We value open, honest communication and seek always to build respectful, positive and trusting relationships. In partnership
with families, we believe that learning is for everyone and that a strong sense of wellbeing is crucial to learning and development. We are guided by
children's strengths, interests, culture and developmental needs and use our collective knowledge to underpin and facilitate high quality play-based
learning.
We view children as naturally curious and capable learners; rich with wonder and knowledge. Every child is encouraged and supported to be actively
involved in the learning process. Educators engage in critically reflective practice and on-going assessment as, of and for learning to maximise each child's
level of involvement and the effectiveness of the teaching and learning program. We believe that our learning environment acts as the 'Third Teacher'.
We provide stimulating facilities in both indoor and outdoor learning environments that actively encourage each child’s playful exploration, creativity and
curiosity with their natural world.
At Westport we follow the motto "Aim High, Work Hard, Be Kind, No Excuses." This is embedded into our philosophy of education as we believe that all
children can learn and that our preschool can and does make a positive difference. High expectations, consistency and a commitment to the principles of
continuous improvement are reflected in what we do and say.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
At Westport Preschool our team is committed to providing an empowering and collaborative learning culture that is responsive to our children, families and community. Together, we
consistently reflect on our educational program and curriculum directions to achieve optimal learning outcomes for children. We always put children and their families at the core of our
decision-making. We value each child’s; voice, interests, culture, strengths, prior-knowledge, abilities and personal background to guide our critical reflection of learning, planning and
intentional teaching. This enables us to deliver a quality curriculum that is child centered and developmentally appropriate for each child. We work in genuine partnerships with families by
gathering their insights and perspectives about their child to inform our holistic approach to our educational practice.
We use The Early Years Learning Framework (EYLF), The Department for Education Literacy and Numeracy Indicators, The Department for Education Literacy and Numeracy Handbooks,
Reflect Respect Relate (RRR) and The National Quality Standard (NQS) documents to support our critical reflection on pedagogical knowledge and documentation of children’s learning. The
principles, practices and learning outcomes in these documents support us in planning, designing, implementing and evaluating our learning program for children as a group and as
individuals. We consistently reflect on EYLF outcomes and Literacy and Numeracy indicators when observing and analysing children’s learning and play. This enables us to develop
high-quality, rich pedagogical documentation on children's learning progress that can be shared and discussed with families through formative and summative assessments.
We strongly believe in the benefits of spontaneous play, following children's interests and in the moment teaching. We gain deep insights into children's knowledge by observing their play,
documenting, questioning, analysing, designing, acting upon and reflecting on the data. As we interact with children, we use open-ended questioning and shared conversations to provoke
deeper thinking and to support dispositions for learning, such as; curiosity, creativity, imagination, independence, persistence and problem-solving. All educators intentionally extend
children's learning by reflecting on documentation and collaborating on termly and weekly plans that meet all framework outcomes. We consistently share with families the learning
program and they are always encouraged to contribute and provide feedback.
Throughout 2020 and 2021, we have been exploring new ways to document children’s learning and interests to help develop a clearer planning cycles that capture children’s voice. The
introduction of floor books has ensured planning remains relevant to children's inquiries and their interests are followed and extended. This has been a highly successful tool to analyse and
document our ongoing cycles of learning at preschool and it enables educators to deeply and collaboratively reflect on our learning journey through shared discussions. Throughout 2021,
the two teachers introduced inquiry groups where children engaged in high level collaborative learning and shared sustained thinking. Our inquiry projects started by capturing children’s
prior knowledge. From this we brainstormed with the children ‘What else can we learn about …?” This set the foundation for our projects that expanded throughout each term. They allowed
children to; investigate, research, hypothesise, imagine, create, experiment and discuss many elements that evolved from the inquiry. Our projects were displayed throughout the preschools
to share learning with families. The teachers document and analyse the learning that occurs each week. This formed a shared pedagogical documentation journey that was shared with all
children and families in their learning folders. Since 2019, our team has been using the app 'Seesaw' to communicate and share each child's learning progress at preschool to families. This
communication tool was highly beneficial in gathering feedback from all families on children's learning. During 2020 and 2021, SeeSaw has been a efficient tool in engaging families in home
learning during times of the heightened COVID-19 pandemic in South Australia. From using this tool, educators observed an increase in family input into our preschool program as families
would share photos of their child's learning and interests from home, which enabled educators to critically reflect on and cater for at preschool.
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Quality Area 2: Children’s Health and Safety
All educators are vigorously committed to providing a safe and nurturing environment that supports the physical, social and emotional wellbeing of every child. Physical skills are promoted
on a daily basis and provided throughout the day by a choice of a variety of physical experiences. The preschool’s natural outdoor area is ever-changing as educators create physical
wellbeing challenges by adding different elements to promote gross-motor skills. Healthy eating is embedded into our daily routine and enhanced through intentional teaching, teachable
moments and real life experiences such as; cooking and gardening.
Our learning environment both indoors and outdoors provides quiet areas for relaxation and self-regulation. Throughout 2021, we incorporated some interception exercises, particularly
around breathing and sensory materials, which have been embedded into the daily program to support children to identify, notice and respond to their physical and internal sensations and
emotions. This has supported all educators to use common language and strategies to support children’s emotional regulation.
The preschool embeds the teaching and learning around the Child Protection Curriculum programing in our daily practice. An emphasis on keeping safe is articulated and taught, using a
variety of strategies. Children are encouraged to take ownership of their own behaviour to promote safety and wellbeing for themselves and others. All educators hold the required
qualifications and share a common understanding of the principles of Child Protection.
Supervision of children is maintained at all times in both indoor and outdoor learning areas. All educators are aware of the need to be vigilant and to have a collegiate culture, with good
communication. This ensures that areas are covered in the case of emergencies or incidents as they may arise. Emergency evacuation and invacuation procedures are managed regularly and
routinely through the school where children and all staff engage in shared practices. Each educator has the responsibility to ensure procedures are followed. The educators take the role,
assemble the group and take a `head count' before proceeding to the designated area. Our Emergency Evacuation Plan is displayed prominently and located in the site induction folder.
All educators are aware and highly responsive to the individual health needs of children. This includes; specific medical or physical conditions, toileting issues, food allergies, asthma plans
and any behavioural conditions or concerns that may have an impact on individuals or the group. Health plans, action plans and risk management plans are co-constructed with families and
allied health professionals and are viewed and referred to in an emergency by all staff. The plans are all clearly displayed and accessible in our preschool office. We manage particular health
concerns by communicating clearly as a team to ensure health and safety needs are met. We refer to The Department for Education policies and procedures for incidents, first aid, infections
and illness occurs. Families are notified through the correct actions according to the circumstances. In the event of an injury, parents are informed immediately in case of a head injury, or, in
a minor incident, educators complete the Incident Injury and Trauma record and advise parents. Individual children's medications are in labeled pouches near our First Aid Kit. The
medication is quickly available by all staff team members who are all first aid trained and participate in regular reviews for anaphylaxis and CPR training. Details of prescribed authorised
medication are always recorded on a Medication Log. The school provides written notification immediately to families if, for example, an outbreak of infectious diseases and illnesses. As an
integral part of health and safety children are involved in routines whereby they are taught to wash hands thoroughly after toileting, before eating times and when participating in cooking
activities. Educators are informed and responsive about processes related to reporting hazards, near miss events or when maintenance is needed to ensure all areas are in good condition
and safe for use. All issues are dealt with in a timely manner. Our OSHC service monitors the outside area each morning and, in addition, our SSO checks the safety and cleanliness of inside
and outside area prior to the commencement of the day whilst all educators contribute to maintaining a safe and hazard free play-space.
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Quality Area 3: Physical Environment
During 2021, the preschool was fitted with a new security system which included upgrades to the access of the preschool site. An intercom system was installed at the preschool gate which
allows families to enter the site during specific drop off and pick up blocks during the day. The gate then automatically locks during the other times and families/guests are required to ring
the bell to be buzzed in. The building and grounds are secured with high-quality fencing and access to the preschool is through securely monitored electronic gate. Improvements to the
grounds and buildings have been on-going as part of the school's cycle of maintenance and improvement planning. Areas that are considered unsafe for children are fenced off. The kitchen
and toilet areas are well equipped and are shared with the OSHC service, which operates at a separate time to preschool. The outdoor area is shared in the same way by both groups. All
educators understand and follow the policies and processes that are in place as they relate to maintaining cleanliness and good order of facilities, equipment and furniture. In addition,
provision is made for daily documented cleaning of toilets, routine inspection and regular cleaning and/or disinfecting of toys, furniture and play equipment. As highlighted in our philosophy,
our learning environment is the `Third Teacher' that inspires and extends our children’s inquiries, curiosity, imagination and interests. As a result, we evolved our indoor learning
environment to reflect more natural and homely aesthetics by ensuring we are providing excellent quality resources and equipment that provokes excitement and wonder for our children.
During 2019, dramatic aesthetic changes were made. Large display pin boards were created adding texture to the walls and providing a space to neatly display children’s learning. Ambient
lighting, greenery and soft furnishings were also added to create more of a homely feel. Major changes were made to the flooring with new wood look laminate being extend to the majority
of the indoor environment. Carpet tiles were placed in the home corner and in a section of the play space to provide a soft comfortable area for floor activities. This has set the foundation
for continual improvements over the past few years. During 2020 and 2021, more changes were made to enhance the Preschool indoor environment. Our ‘Belonging Tree’ and peaceful arch
den creates a safe and calming place for children to relax and rest throughout the day. Our Belonging Tree displays family photos for each child. At the beginning of 2021, all family photos
were collected to create a family album. Children shared the things that they love about their family to create their very own page of the book. This reinforces that all families belong at our
preschool and we celebrate and respect where each child comes from. As a result, children have a stronger sense of belonging . Our outdoor area includes a shaded playground, covered
sand-pit with a water course, paved areas, shaded areas, deck space, vegetable patches and raised garden beds. Since 2018, we have had a strong focus on enhancing our outdoor
environment to reflect contemporary educational perspectives in sustainability and STEM. We added some large vegetables gardens to grow produce such as pumpkins, corn, silver beet and
cabbages. In 2019, we built a large butterfly garden to promote the growth of living ecosystems. We also developed a Bush Tucker garden with Australian Native editable vegetation. The
Bush Tucker garden has promoted cultural awareness and sustainability in our setting. Our 2019 garden project developed a strong emphasis around the outdoor environment which
enabled children to make deep connection to the environment. We have seen an increase in children caring for the environment with respect and empathy as highlighted above in Quality
Area 1. Throughout 2020, we worked with ‘Intract Indigenous Contractors’ to design new spaces in our outdoor environment, after receiving a preschool maintenance grant from the State
Government in April. We sourced ideas, opinions and feedback about what to add into our outdoor space from our children, families and community and documented them in our floor
book. From the collated responses, we worked with ‘Intract’ to generate a natural and high-quality environment that fulfilled the needs of our preschool community and reflected our
philosophy. The outdoor upgrade consisted of a new; natural creek area, water play area, large wooden teepee, mud kitchen space, rock climbing wall, bridge and inviting textured paths. In
2021, we have continued to enhance sustainability in our learning space to support our children in becoming environmentally responsible. Our vegetable patch and chicken hutch has had
further updates, capturing the interest and ongoing care of the preschool children. Children are primarily responsible for caring for the chickens on a daily basis by feeding them and
collecting their eggs every morning. We use our own chicken eggs and grown produce when cooking with our children. Since 2019, we have been engaging in ongoing learning regarding
Aboriginal culture which enabled children to make a deep connection with our environment which is ‘Kaurna land’. This results in children showing respect and empathy for the environment
by; caring for the chickens, plants and mini-beasts. During 2021, Westport Primary School and Preschool hosted Fringedineous. On the evening, our preschool water tank was painted by
Tjimari Sanderson-Milera, who is the founder of Kumarninthi Cultural Education. This mural symbolises our respect and acknowledgement of Aboriginal culture in our setting.
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Quality Area 4: Staffing Arrangements
The Westport Preschool educator team is highly experienced and all educators hold recognised qualifications to deliver the early childhood program. We work effectively and
respectfully together and ensure everyone has the opportunity to feel supported, valued and acknowledged. Our educator team comprises of; two qualified teachers, a SSO2 and an
ECW who implements specific education programs for Speech & Language and facilitates the Occasional Care program. Our consistent staffing allows children and families to develop
trusting and secure relationships with educators. We value our individual strengths, skills and experiences and believe this makes us a well-rounded team with a wealth of knowledge.
At Westport Preschool, educators are viewed as partners and collaborators, with an important responsibility to engage in meaningful conversations with each other to support our
learning and maximise children's potential. We believe in a shared learning culture, where different perspectives are respected, experience and knowledge are shared and positive
relationships are promoted. The strength of our team approach is evident in the way we work with integrity to engage with each other in our professional learning and the consistent
focus we place on learning in ways that make a positive difference for the children and their families. Our commitment to working effectively as a team reflects our professionalism and
commitment to providing consistent high quality education to young children. As educators, we use reflective practices and shared conversations to inform our planning, reflection of
individual children and to review the National Quality Standards. This is done through shared planning time as well as participating in Partnership Pupil Free Days and targeted
professional development. The collaborative learning that we engage in informs how we can constantly improve our professional practice, as individuals and as a team. During 2021, the
preschool educator team engaged in online phonological awareness training provided to the Flinders Park Portfolio. This has seen an increase in educators knowledge and skills around
intentional teaching of phonological awareness in a preschool setting. We also engaged with Gaby Freer, a music specialist, who regularly visited our preschool for music group time.
This saw an increase in children and educators engaging in musical experiences with a strong focus on nursery rhymes and finger rhymes. This helped children develop their skills in
phonological awareness through joyful shared experiences.
Since 2019, preschool teachers have been developing their knowledge and skills in research based philosophies around Pedagogical Documentation. This saw an increase of the quality
of reflection that was being recorded for each child within the setting. Through critical reflective practices educators engage in on-going assessments of learning to maximise each
child's level of involvement and the effectiveness of the teaching and learning program. Reflective practices allow educators to discuss and review what we do and how we can improve
areas of our learning environment to increase the engagement of children. Our PQIP and Priorities, allow us to have intentional goals and strategies to ensure we maintain a high quality
of education and learning environment, with a strong focus on children's wellbeing, development and engagement.
The school provides additional staffing from the global budget to ensure appropriate levels of educator to child ratios are maintained at all times and that the effectiveness of the
teaching and learning program for all children and educators is safe guarded. The Code of Ethics and the TfEL standards are incorporated and managed through our site Leadership
team, in a process that includes; peer observations, presentation of supporting data, personal development plans and formal management of staff performance
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Quality Area 5: Relationships with Children
As educators, we believe that trusting relationships are ‘key to learning’ and it is one of our most important professional responsibilities. Families and
children are actively encouraged to attend transition visits prior to starting preschool in order to strengthen their familiarity of staff and the learning
environment. Our whole team engages in meaningful observations and conversations with children to learn about their unique interests, experiences and
backgrounds. This demonstrates our strive to build positive relationships that support each child to feel secure, confident and a sense of belonging at our
preschool. Our team is approachable, respectful and caring in exchanges with children and families. We make a point of making sure each child and
caregiver feel welcome as they arrive at preschool and we make ourselves available as needed, for sharing information with parents, with the best
interests of the child in mind. During Term 2, we hold formal parent/teacher meetings for a chance to discuss and learn from each other to enhance our
understanding of each individual child. We also learn a lot when we have informal conversations at the beginning and end of session and through Seesaw
comments. We believe in establishing a social environment that supports children to collaborate, learn from and help each other. We encourage shared
interactions, conversations and collaborative learning in our daily practice. We pride ourselves on creating a rich environment for socio-constructive
learning, where everyone's voices are listened to, noticed and valued. We support children's interactions as they engage in play and assist them to practise
the skills of negotiation, problem-solving and managing their emotions. We do this by modelling empathy and respectful language, engaging in genuine
social interactions and by using stories and games that `teach' positive values and growth mindsets. Children in our preschool are encouraged to take
responsibility for their actions and prompted to think about fairness, teamwork and rights of others in the group. An important part of our program is an
ongoing focus on supporting the development of cooperative social skills and appropriate behaviour for the safety and wellbeing of all children. Our
preschool encourages pro-social group behaviour through its; routines, clearly articulated group rules, consistency of staff with commonly held values and
a strong focus on collaboration. Our educators are active and vigilant in respecting and preserving the dignity and rights of all children in our care. All
children are acknowledged for their uniqueness and supported through a variety of respectful ways. In some cases, we need to pursue additional support
from other services and this is done sensitively, in consultation with families, the Principal and relevant Early Childhood Support Services personnel. An
individual learning plan is developed using the Department for Education One Child One Plan process. Procedures are followed and managed in a timely
manner to ensure appropriate goals are met. This allows for very clear learning intentions and goals for these children. As a result, a deeper understanding
of children is established which allows educators to be more intentional in planning for learning as well as being responsive to individual children's
emotional and physical needs.
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Quality Area 6: Collaborative Partnerships with Families and Communities
We believe collaborative partnerships between families and educators enhance children's inclusion, learning and wellbeing; therefore we put this at the forefront of our practice. We
recognise that families are children’s first and most influential teachers and we value their expertise, values and beliefs about their child’s learning. At the beginning of the year we
provide families with an information session to inform them of our philosophy, routines and ways to be involved in our program and to answer any questions they may have. We also
provide families with questionnaires to gather their knowledge about their child. Throughout the year we ensure families are informed and involved in our program through;
conversations, SeeSaw posts, term overviews, interviews, surveys and invitations to events. Children’s learning portfolios are also always available for parents and children to look at
and take home. The portfolios include pedagogical documentation, learning experiences and work samples. Families also have the opportunity to provide feedback about our service
through an annual survey. This provides valuable feedback to our team which we incorporate in our yearly priorities of improvement. Prior to families enrolling children into our
preschool we provide a comprehensive tour and have produced an excellent information brochure, recently updated, that shares our philosophy and details all aspects of our service.
We make ourselves available for exchange of information, answer questions concerning aspects of the program and share about curriculum, policies and routines. Information is also
available on the school's website. Families are welcome to make a return visit or make a further time to chat if they wish to discuss anything in more detail. To enhance our connection
with our community we intentionality provide children with real life experiences through excursions and incursions.
Throughout 2020 and 2021, the COVID-19 pandemic limited incursion and excursion experiences. However, where possible we have engaged the broader community to implement
incursions. During 2021, Radicool Reptiles was recommended by one of our families for an incursion. When they visited our preschool they brought a variety of reptiles, provided very
in-depth information and had wonderful engaging provocations for children to explore. We also engaged with the SA Metropolitan Fire Service who brought a fire truck and engaged in
interactive learning with the children. Additionally, we had an incursion with ‘CooknCreate’ a mobile cooking school facilitated by a Westport parent. This allowed children to have a
hands-on cooking experience making healthy bliss balls. During this incursion children engaged in learning and conversations around nutrition and the importance of eating healthy to
maintain energy throughout the day. All visits connected children to the broader community and included families, which is a commitment we aim to withhold at our preschool. Since
2019, we have been visiting Urrbrae Agricultural High School which encouraged children to show respect for the environment and living creatures. We engaged with Simon Wilson,
Westport's Aboriginal Community Education Officer, who shared some very valuable information and artefacts with the children about Aboriginal culture. We have been engaging with
The Charles Sturt Mobile Library Truck service since 2019. The truck comes to our preschool every 4 weeks to allow children to borrow books. Prior to the visits the librarian and
educators communicate what the children are interested in and what the program was focusing on. This allows the librarian to collect books that will be meaningful to children at the
current time. During 2020 and 2021, a ‘community helpers’ program continued where Westport Primary School students In Year six would visit our preschool three times a week and
support children’s learning for thirty minutes. This program enabled our children to establish positive relationships with students at our primary school and has developed our children’s
confidence about transitioning to school. It also gave children the opportunity to learn from fantastic role-models. School transition programs are facilitated by regular inclusion of
school events or informal visits to different areas of the school. In Term 4 our Reception teachers are involved in weekly exchanges, where a Reception teacher comes into the
preschool to share a story or game in a way that strengthens connections for our group with the next stage of schooling.
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Quality Area 7: Governance and Leadership
As Westport preschool is a school based preschool we are fortunate to have the leadership density that a school is resourced with. The Principal, Business
Manager, Early Years Coordinator and Preschool Lead Teacher oversee the entirety of Westport Preschool. Leaders at Westport work collaboratively to
ensure that there is a positive organisational culture, a commitment to continuous improvement and that the daily operations and management are
systematic and efficient. Every effort is made to employ exemplary educators with appropriate qualifications and training. Consistency of educators for
continuity and collaboration is also a priority for the leadership team. Performance development is formally monitored to ensure that all educators have
the opportunity to self -reflect on their practice. At Westport, we use The National Professional Standards for Teachers as a Framework to enhance and
focus our practice. The Early Years System is used by the Business Manager and preschool leader to accurately record data relating to the preschool
service. Administrative systems, structures and processes are in place and adhered to. Our Business Manager works closely with Preschool staff and
leadership to monitor performance in this area. This ensures highly effective management of daily operations and allows educators to focus on their core
business. Our preschool educational leader is a member of Governing Council to ensure Westport Preschool has a strong presence on our governing
agenda. This practice supports our parent body to contribute to the Preschool agenda, including planning, monitoring and review timelines for relevant
policies, as well as to be readily informed of current initiatives, trends and activities.
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Quality Improvement Plan for
2022

Includes:
• Learning Improvement goals
• National Quality Framework priorities

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will
provide support.
• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.
• Email this plan (steps 1 – 3) to your education director.
• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.
• Complete step 5 (Review and Evaluate) in term 4 of each year.
• Your complete quality improvement plan should be reviewed and updated in term 4 each year.
For further information and advice contact your local education team.
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Learning Improvement Plan

Goal 1:

1
Analyse
and prioritise

2
Determine
challenge of
practice

3
Plan
actions for
improvement

To develop children's phonological awareness skills.
If we consistently use evidence based teaching strategies then we will improve children's phonological awareness skills.

Challenge of practice:

Success criteria

Children will:
. Confidently clap out the number of syllables in words
. Understand, identify and produce rhymes
. Confidently respond to sounds and pattern in speech, stories and nursery rhymes
. Begin to recognise initial sounds in words
. Show clear progress of phonological awareness skills through PASM, work samples and videos.
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Learning Improvement Plan

Analyse
and prioritise

Goal 1 continued
Actions

NQS links

2

1

Timeline

Roles and responsibilities

Determine
challenge of
practice

3
Plan
actions for
improvement

Resources

Educators will use evidence-based teaching strategies
to implement intentional teaching of phonological
awareness skills through whole group times.

1.1.1
1.1.2
1.1.3
1.2.1
1.2.2
1.3.1
1.3.2
1.3.3
3.2.2
4.2.1
5.2.1

. Term 1-4: preschool teachers to
sequentially implement Pre-Lit at
whole group time
.Term 1: baseline data collection with
PASM screener for all children
. End of Term 2: repeat of PASM
screener to determine growth
. Beginning of Term 3 Pre-Lit screener
. Beginning of Term 4: final PASM
screener to show growth
. Term 1-4: collection of 1 work sample
and video with analysis notes for each
children to capture examples of PA

. Preschool teachers (x2) to implement specific group times to build
on and stretch children's phonological awareness development
. Preschool SSO2 to observe children's engagement at whole group
times and record child's voice and skills in whole group learning
journal
.Preschool teachers (x2) to to observe, document an analyse
children's engagement and development of phonological
awareness skills at the end of each term to inform future planning
. Preschool teachers and SSO2 to incorporate some phonological
awareness skills into small literacy groups

. Pre-Lit program
. PASM screener
. Pre-Lit screener
. Work samples (1 each term for each child)
. Videos with analysis notes
. DfE Literacy Indicators
. DfE Literacy Preschool Quality Improvement Handbook
. Core LDAR Principles ( pedagogical documentation &
planning cycle concepts)

All educators will use appropriate phonological
awareness teaching opportunities and questioning
during spontaneous play to develop children's
phonological awareness skills, focusing on syllables
and rhyme.

1.1.1
1.1.2
1.1.3
1.2.1
1.2.2
1.3.1
1.3.2
1.3.3
3.2.2
4.2.1
5.2.1

. Term 1: trail small
groups based on data
from PASM
- End of Term 2 & 3:
review groups
- Term 1-4: formal
intentional teaching of
PA for whole group

. Preschool teachers (x2) to plan formal
intentional learning based on the data of
individual children
. Preschool Teachers (x2) and Preschool SSO2
to implement small groups
. Preschool Teachers and SSO2 to use
spontaneous learning opportunities to engage
in & document PA learning

. Critical reflection
. Targeted T&D
. DfE Literacy Indicators
. DfE Literacy Preschool Quality
Improvement Handbook
. RRR. Video with analysis notes

All educators will use tracking tools to track and
intentionally respond to children's phonological
awareness development.

1.1.1
1.1.2
1.1.3
1.2.1
1.2.2
1.3.1
1.3.2
1.3.3
3.2.2
5.2.1

. Term 1: baseline data
collection using PASM
. End of term 2: review
of PASM
. End of term 3: review
of PASM

. Preschool teachers (x2) to access and
analyse data for their focus children
throughout the year
. Preschool teachers (x2) and SS02 to
collect additional data of phonological
awareness development using videoing.
Individual educators to make analysis
notes of the learning observed.

. PASM
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Learning Improvement Plan

Goal 2:

2

1
Analyse
and prioritise

Determine
challenge of
practice

3
Plan
actions for
improvement

To develop children's number sense.
If we consistently use evidence-based teaching strategies then we will improve children's number sense.

Challenge of practice:

Success criteria

. Children will notice quantity as an attribute
. Children will combine or divide quantities to form new quantities
. Children will use the standard number system with a strong focus on numerals 0-9
. Children will use quantification to describe and compare
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Learning Improvement Plan

Analyse
and prioritise

Goal 2 continued
Actions

NQS links

2

1

Timeline

Roles and responsibilities

Determine
challenge of
practice

3
Plan
actions for
improvement

Resources

All educators will use evidence-based teaching
strategies to implement intentional teaching through
small numeracy groups.

1.1.1
1.1.2
1.1.3
1.2.1
1.2.2
1.3.1
1.3.2
1.3.3
3.2.2
4.2.1
5.2.1

Term 2-4:
implementation of
small numeracy
groups
Term 2-4: feedback
at team meetings

. Preschool teachers (x2) and SSO2 to plan,
implement, observe and document focus
children's development through small
numeracy groups, with a focus on Ann Baker's
Top 20. To use this data to help inform a clear
planning cycle.
. Preschool teachers (x2) and SSO2 to provide
feedback on children's learning during team
meetings

. Ann Baker's Natural Maths (book)
. DfE Numeracy Indicators
. DfE Numeracy Preschool Quality
Improvement Handbook
. EYLF- mathematical concepts
. Timetables for each group to track learning
. Tracking learning notes for all children

All educators will use mathematical language and
questioning during spontaneous play o develop
children's number sense.

1.1.1
1.1.2
1.1.3
1.2.1
1.2.2
1.3.1
1.3.2
1.3.3
3.2.2
4.2.1
5.2.1

Term 1: T&D trail
Blank's Levels of
Questioning
Term 2-4: use of
Blank's Levels of
Questioning in
spontaneous play

. Preschool teachers (x2) and SSO2 to engage
in collaborative discussions to investigate and
trail Blank's Levels of Questioning
. Preschool teachers (x2) and SSO2 to use
Blank's Levels of Questioning to engage with
and stretch children's mathematical learning
through play. To use teachable moments as an
opportunity to document children's
development.

. Blank's Levels of Questioning
. T&D: Big Ideas in Number and Natural
Maths
. DfE Numeracy Indicators
. DfE Numeracy Preschool Quality
Improvement Handbook
. EYLF- mathematical concepts

All educators will use Ann Baker's Top 20 to track and
intentionally respond to children's progress over the
year.

1.1.1
1.1.2
1.1.3
1.2.1
1.2.2
1.3.1
1.3.2
1.3.3
3.2.2
4.2.1
5.2.1

Term 1: coolection
of baseline data.
Term 2-4: small
numeracy groups.
Term 2-4:
assessment using
Ann Baker's Top 20

. Preschool teachers (x2) to collect baseline
data for the first level of Ann Baker's Top 20
. Preschool teachers (x2) and SSO2 to plan,
implement and document individual children's
learning through their small literacy groups
. Preschool teachers (x2) to assess children
using Ann Baker's Top 20 and plan intentional
small group activities to respond to data.

. Top 20 assessment tool
. Tracking notes for small groups
. Team meetings to intentionally
discuss and reflect each child's
progress

National Quality Framework priorities
Priority

Continuing to develop
our outdoor learning
environment to reflect
Aboriginal culture and
sustainability practices
as well as providing
opportunities to
develop children's
self-agency.

NQS links

3.1.1
3.2.1
3.2.2
3.2.3
6.2.3

Key steps

Timeline

Resources

Roles and responsibilities

- Connect with broader
community

Term 1: organise visit - Visit to Tji Tji Wiltja
Preschool- Port Augusta

Networking
- Teachers x2
- Rebecca Huddy

- Brainstorm ideas to add to the
outdoor environment

Term 1&2: collaboration - Engaging with Simon Wilson and
with Simon Wilson and Kyla Wilson- Aboriginal Elders of
Kyla Wilson
Westport Primary School

Networking
-Teachers x2

- Engaging with Simon Wilson and Networking & Sourcing
- Source businesses to construct Term 1&2: source
Kyla Wilson- Aboriginal Elders of
businesses
new features and get quotes
Teachers x2
Term 2-4: action plans Westport Primary School
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Endorsements

Endorsed by director/principal
Name

Date

Endorsed by governing council chairperson
Name

Date

Endorsed by education director
Name

Date
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